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General Marking Guidance 

  

  

 All candidates must receive the same treatment.  Examiners must mark 

the first candidate in exactly the same way as they mark the last. 

 Mark schemes should be applied positively. Candidates must be 

rewarded for what they have shown they can do rather than penalised 

for omissions. 

 Examiners should mark according to the mark scheme not according to 

their perception of where the grade boundaries may lie. 

 There is no ceiling on achievement. All marks on the mark scheme 

should be used appropriately. 

 All the marks on the mark scheme are designed to be awarded. 

Examiners should always award full marks if deserved, i.e. if the answer 

matches the mark scheme.  Examiners should also be prepared to 

award zero marks if the candidate�s response is not worthy of credit 

according to the mark scheme. 

 Where some judgement is required, mark schemes will provide the 

principles by which marks will be awarded and exemplification may be 

limited. 

 When examiners are in doubt regarding the application of the mark 

scheme to a candidate�s response, the team leader must be consulted. 

 Crossed out work should be marked UNLESS the candidate has 

replaced it with an alternative response. 
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Gen er ic Lev e l  Descr ip t o r s f o r  Pap er  4  
 

Sect io n  A  
 

Tar g et s:  AO1  ( 5  m ar k s) :  Dem onst rate, organise and comm unicate knowledge and 

understanding to analyse and evaluate the key features related to the periods 

studied, m aking substant iated judgem ents and exploring concepts, as relevant , of 

cause, consequence, change, cont inuity, sim ilarit y, difference and significance. 
 

AO3  ( 2 0  m ar k s) :  Analyse and evaluate, in relat ion to the historical context , 

different  ways in which aspects of the past  have been interpreted. 
 

 

Lev el  
 

Mar k  
 

Descr ip t o r  

  

0  
 

No rewardable material.  

 

1  
 

1 – 4  
 

  Dem onst rates only lim ited com prehension of the ext racts, select ing 

som e m aterial relevant  to the debate. 
 

  Some accurate and relevant  knowledge is included and presented as 

informat ion, rather than being linked with the ext racts. 
 

  Judgement  on the view is assert ive, with lit t le support ing evidence. 

 

2  
 

5 – 8  
 

  Dem onst rates som e understanding and at tempts analysis of the 

ext racts by describing som e points within them that  are relevant  to 

the debate. 
 

  Most ly accurate knowledge is included, but  lacks range or depth. I t  

is added to informat ion from the ext racts, but  mainly to expand on 

m at ters of detail or to note som e aspects which are not  included. 
 

  A judgement  on the view is given with lim ited support , but  the 

criteria for j udgem ent  are left  implicit .  

 

3  
 

9 – 1 4  
 

  Dem onst rates understanding and some analysis of the ext racts by 

select ing and explaining som e key points of interpretat ion they 

contain and indicat ing differences. 
 

  Knowledge of some issues related to the debate is included to link 

to, or expand, som e views given in the ext racts. 
 

  At tempts are m ade to establish criteria for judgement  and 

discussion of the ext racts is at tempted. A judgement  is given, 

although with lim ited substant iat ion, and is related to som e key 

points of view in the ext racts. 

 
 
 
 
4  

 
 
 
 
1 5 – 2 0  


  Dem onst rates understanding of the ext racts, analysing the issues of 

interpretat ion raised within them and by a com parison of them. 
 

  Sufficient  knowledge is deployed to explore most  of the relevant  

aspects of the debate, although t reatment  of som e aspects m ay lack 

depth. Integrates issues raised by ext ract s with those from own 

knowledge. 

 Valid cr iter ia by which the view can be judged are established and 

applied and the evidence provided in the ext racts discussed in the 

process of com ing to a substant iated overall judgem ent , although 

t reatm ent  of the ext racts may be uneven. Dem onst rates 

understanding that  the issues are m at ters of interpretat ion. 
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5  

 
 
 
2 1 – 2 5  

  I nterprets the ext racts with confidence and discrim inat ion, analysing 

the issues raised and dem onst rat ing understanding of the basis of 

argum ents offered by both authors. 
 

  Sufficient  knowledge is precisely selected and deployed to explore 

fully the mat ter under debate. I ntegrates issues raised by ext ract s 

with those from own knowledge when discussing the presented 

evidence and differing arguments. 
 

  A sustained evaluat ive argument  is presented, applying valid criteria 

and reaching fully substant iated judgements on the views given in 

both ext racts and dem onst rat ing understanding of the nature of 

historical debate. 
 



Sect io n  B  
 

Tar g et :   AO1  ( 2 5  m ar k s) :  Dem onst rate, organise and comm unicate knowledge 

and understanding to analyse and evaluate the key features related to the 

periods studied, m aking substant iated judgem ents and exploring 

concepts, as relevant , of cause, consequence, change, cont inuit y, 

sim ilarit y, difference and significance. 
 

 

Lev el  
 

Mar k  
 

Descr ip t o r  

  

0  
 

No rewardable material.  

 

1  
 

1 – 4  
 

  Sim ple or generalised statements are m ade about  the topic. 
 

  Some accurate and relevant  knowledge is included, but  it  lacks range 

and depth and does not  direct ly address the quest ion. 
 

  The overall judgement  is m issing or asserted. 
 

  There is lit t le, if any, evidence of at tempts to st ructure the answer, and 

the answer overall lacks coherence and precision. 

 

2  
 

5 – 8  
 

  There is som e analysis of som e key features of the period relevant  to 

the quest ion, but  descript ive passages are included that  are not  clearly 

shown to relate to the focus of the quest ion. 
 

  Most ly accurate and relevant  knowledge is included, but  lacks range or 

depth and has only implicit  links to the dem ands and conceptual focus of 

the quest ion. 
 

  An overall judgement  is given but  with lim ited support  and the criteria 

for judgement  are left  implicit .  
 

  The answer shows som e at tempts at  organisat ion, but  most  of the 

answer is lacking in coherence, clarit y and precision. 

 

3  
 

9 – 1 4  
 

  There is som e analysis of, and at tem pt  to explain links between, the 

relevant  key features of the period and the quest ion, although some 

mainly descript ive passages may be included. 
 

  Most ly accurate and relevant  knowledge is included to demonst rate 

som e understanding of the dem ands and conceptual focus of the 

quest ion, but  m aterial lacks range or depth. 
 

  At tempts are m ade to establish criteria for judgement  and to relate the 

overall j udgement  to them, although with weak substant iat ion. 
 

  The answer shows som e organisat ion. The general t rend of the 

argument  is clear, but  parts of it  lack logic, coherence or precision. 

 

4  
 

1 5 – 2 0  
 

  Key issues relevant  to the quest ion are explored by an analysis of the 

relat ionships between key features of the period. 
 

  Sufficient  knowledge is deployed to dem onst rate understanding of the 

dem ands and conceptual focus of the quest ion and to meet  m ost  of it s 

dem ands. 
 

  Valid criteria by which the quest ion can be judged are established and 

applied in the process of com ing to a judgement . Although some of the 

evaluat ions may be only part ly substant iated, the overall j udgement  is 

supported. 
 

  The answer is generally well organised. The argument  is logical and is 

com m unicated with clarit y, although in a few places it  m ay lack 

coherence or precision. 



 

5  2 1 – 2 5   Key issues relevant  to the quest ion are explored by a sustained analysis 

and discussion of the relat ionships between key features of the period. 

 Sufficient  knowledge is precisely selected and deployed to dem onst rate 

understanding of the dem ands and conceptual focus of the quest ion, 

and to respond fully to its dem ands.  

 Valid cr iter ia by which the quest ion can be judged are established and 

applied and their relat ive significance evaluated in the process of 

reaching and substant iat ing the overall j udgem ent . 

 The answer is well organised. The argument  is logical and coherent  

throughout  and is communicated with clar ity and precision. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Sect ion  A:  I n d icat i v e con t en t  

Op t ion  1 C:  Th e W or ld  Div id ed :Su p er p ow er  Rela t ion s, 1 9 4 3 – 9 0  

Quest ion I ndicat ive content  

1  

 

 

 

 

 

 

 

 

Answers will be credited according to candidates’ deployment  of material in 

relat ion to the qualit ies out lined in the generic mark scheme. The indicat ive 

content  below is not  prescript ive and candidates are not  required to include all 

the material which is indicated as relevant . Other relevant  m aterial not  suggested 

below must  also be credited. 

Candidates are expected to use the ext racts and their own knowledge to consider 

the views presented in the ext racts. Reference to the works of nam ed histor ians 

is not  expected, but  candidates may consider historians’ viewpoints in fram ing 

their  argument .  

Candidates should use their understanding of issues of interpretat ion to reach a 

reasoned conclusion concerning the view that  it  was the US com m itm ent  to an 

ideological st ruggle that  was fundamentally responsible for the developm ent  of 

the Cold War. 

I n considering the ext racts, the points m ade by the authors should be analysed 

and evaluated. Relevant  points may include:  

Ext ract  1 

 Trum an’s speech to Congress on 12 March 1947 com m it ted the US to 

providing more than just  physical aid to count r ies threatened by 

communism  

 Truman’s speech was a turning point  in the Cold War, in that  it  

categorically defined the Cold War as an ideological st ruggle between the 

US and the Soviet  Union  

 Trum an out lined a policy which m eant  that  the US would purposefully and 

aggressively promote American ideals in compet it ion with Soviet  ideals  

 Trum an’s speech commit ted the US to a global policy that  would protect  

and promote democracy across the world uncondit ionally. 

 

Ext ract  2  

 The situat ion was so com plicated that  neither the US nor the Soviet  Union 

could be held singular ly responsible for the developm ents that  occurred 

 Officials in both the US and the Soviet  Union form ulated policy based on a 

variety of considerat ions, of which ideology was only one, that  cont r ibuted 

to the developm ent  of the Cold War 

 Both the US and the Soviet  Union were left  with circumstances at  the end 

of the Second World War that  were beyond their cont rol and a variety of 

internal issues, which complicated relat ions further  

 The at tem pts to establish internat ional security at  the end of the Second 

World War created comprom ises, which led to irreconcilable differences 

between the two sides. 

 

Candidates should relate their  own knowledge to the m aterial in the ext racts 

to support  the view that  it  was the US com m itm ent  to an ideological st ruggle that  

was fundamentally responsible for the development  of the Cold War. Relevant  

points may include:  

 The 12 March 1947 speech was the public announcem ent  of the Trum an 

Doct r ine, which com m it ted the US to containment , i.e. support ing nat ions 

resist ing internal and external threat  from  com m unism   



 

Quest ion I ndicat ive content  

 I n June 1947 the Marshall Plan was unveiled to aid European count r ies 

devastated by the Second World War;  the Soviets perceived that  aid was 

being offered in return for allegiance to the West  and capitalist  values 

 The Soviets had influenced elect ions in Poland, Bulgaria and Romania but  

the Soviets were probably not  in any posit ion to take advantage of the 

power vacuum created by the Brit ish withdrawal from  Greece 

 The Trum an adm inist rat ion was always more inclined to see the post -war 

world as an ideological bat t leground than Roosevelt ;  it  was the US state 

officials m ost  inclined to this view who ‘won out ’ post -1945 

 I t  was the US that  was reluctant  to contemplate the possibilit y of 

negot iat ing a united Germany in the years 1946–49. 

 

Candidates should relate their  own knowledge to the m aterial in the ext racts to 

counter or modify the view that  it  was the US com m itm ent  to an ideological 

st ruggle that  was fundamentally responsible for the development  of the Cold 

War. Relevant  points may include:  

 Developments occurred outside of the cont rol of either side, e.g. the 

Potsdam  Conference was heavily affected by the death of Roosevelt  and 

the elect ion of a Labour government  in Britain 

 I nfluences on Cold War at t itudes in the US included the beginning of a 

new ‘red scare’, the com ing president ial elect ion of 1948, the desire to 

m aintain nuclear suprem acy after the at tack on Japan 

 

 I nfluences on Cold War at t itudes in the Soviet  Union included the 

psychological impact  of the German invasion in the Second World War, the 

scale of the devastat ion caused by the war and Stalin’s growing paranoia  

 Each side was defending its r ight  to m aintain nat ional security;  the US 

providing econom ic security to western Europe and the Soviet  Union 

extending polit ical influence over eastern Europe. 

 Other factors were responsible:  Soviet  commitment  to combat  the threat  

of capitalism ;  the declining power of Britain. 

 

 
 



 

 

Sect ion  B:  I n d icat i v e con t en t  

Op t ion  1 C:  Th e W or ld  Div id ed :Su p er p ow er  Rela t ion s, 1 9 4 3 – 9 0  

Quest ion I ndicat ive content  
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Answers will be credited according to candidates’ deployment  of material in 

relat ion to the qualit ies out lined in the generic mark scheme. The indicat ive 

content  below is not  prescript ive and candidates are not  required to include all 

the material which is indicated as relevant . 

Candidates are expected to reach a judgem ent  on whether the Cuban Missile 

Crisis was a turning point  in the development  of US-Soviet  relat ions in the years 

1953–68. 

Arguments and evidence that  the Cuban Missile Crisis was a turning point  in the 

development  of US-Soviet  relat ions in the years 1953–68 should be analysed and 

evaluated. Relevant  points may include:  

 I t  saw a reduct ion in the role of  the ‘br inkmanship’ polit ics that  had 

increasingly become a feature of US-Soviet  relat ions, e.g. Berlin;  the 

Prague Spring (1968)  did not  lead to confrontat ion  

 I t  led to the creat ion of a direct  line of com m unicat ion between the 

leaders of the USA and Soviet  Union, e.g.  the telephone ‘hot line’  

 I t  ushered in a period of détente from  1963 

 I t  led to specific agreem ents to lim it  the nuclear weaponry, e.g. Nuclear 

Test  Ban Treaty 1963 

 I n the aftermath of the Crisis, Khrushchev’s influence over Soviet  foreign 

policy, which had been increasing since 1953, declined. 

 

Arguments and evidence that  the Cuban Missile Crisis was not  a turning point  in 

the development  of US-Soviet  relat ions in the years 1953–68 should be analysed 

and evaluated. Relevant  points may include:  

 The period of détente from  1963 was really just  an extension of the policy 

of ‘peaceful co-existence’ and ‘thaw’ that  had been the dom inant  

underlying t rend since 1953 

 Fundamental ideological differences between the US and the Soviets 

cont inued to dom inate relat ions   

 The arm s race cont inued with development  of convent ional weapons, 

nuclear weapons and the space race, e.g. both sides developed ABMs, 

test ing cont inued underground, US space programme 

 Confrontat ion cont inued by m oving away from areas of direct  threat  such 

as Cuba, Europe and Turkey to ‘war by proxy’ in Lat in America, the Middle 

East  and Afr ica 

 The perceived hum iliat ion suffered by Khrushchev during the Crisis meant  

that  new Soviet  leadership in some ways becam e m ore even convinced of 

the need to cont inue to challenge US policy. 

Other relevant  m aterial m ust  be credited. 

 

 

 

 

 



 

Quest ion I ndicat ive content  

3  Answers will be credited according to candidates’ deployment  of material in 

relat ion to the qualit ies out lined in the generic mark scheme. The indicat ive 

content  below is not  prescript ive and candidates are not  required to include all 

the material which is indicated as relevant . 

Candidates are expected to reach a judgem ent  on whether the m ost  significant  

feature of superpower relat ions in the years 1964–79 was war by proxy. 

Argum ents and evidence that  the most  significant  feature of superpower relat ions 

in the years 1964–79 was war by proxy should be analysed and evaluated. 

Relevant  points may include:  

 The superpowers confronted each other at  arm ’s length in their econom ic, 

polit ical and, somet imes m ilitary, support  of ideologically ‘fr iendly’ regimes 

or their  opponents in developing count r ies across the world 

 I n Lat in and Cent ral America US econom ic, polit ical and covert  m ilitary aid 

was given to r ight -wing regimes while the Soviets provided Cuba with 

support  to aid socialist  governments/ opposit ion  

 I n Afr ica and Asia, despite apparent  détente, US policy cont inued to be 

that  of  the ‘containm ent ’ of com m unism  while the Soviets/ Chinese 

act ively promoted the spread of communism  

 The Soviets and the Chinese often vied between themselves to support  

independence movements in Afr ica e.g. in Rhodesia (Zimbabwe)  m ilitary 

support  was provided by the Soviets to ZAPU and the Chinese to ZANU 

 I n the Middle East , US support  for I srael and Soviet  support  for Arab 

states and the PLO was a key feature;  direct  Soviet  interference 

cont r ibuted to the outbreak of the Yom Kippur War (1973) . 

 

Argum ents and evidence that  the most  significant  feature of superpower relat ions 

in the years 1964–79 was not  war by proxy/ other features were m ore significant  

should be analysed and evaluated. Relevant  points may include:  

 1964–79 was predom inant ly a period of détente in which the superpowers 

looked to create a permanent  relaxat ion in tensions part icularly in regard 

to nuclear arms lim itat ion e.g. SALT 

 Relat ions between the USA and China improved dramat ically with both 

Nixon and Ford visit ing China and Carter formally recognising the People’s 

Republic of China as a legit imate state 

 Relat ions between the USA and the Soviet  Union improved leading to 

summit  meet ings, t rade deals and co-operat ion in space explorat ion 

 The Helsinki Agreement  (July 1975)  saw the final acceptance of the post -

war borders in Europe and Soviet  acknowledgem ent  of hum an r ights 

 Sino-Soviet  relat ions deteriorated further and by the end of the 1970s it  

appeared that  each side was compet ing with the other for US support  in 

the st ruggle to lead the ‘com m unist  world’. 

Other relevant  m aterial m ust  be credited. 
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